Deeper Learning, Deeper Living

Curriculum Overview

VVV“

Key Stage 3 & 4

Updated: September 2018




Shaftesbury High School’s
Deeper Learning, Deeper Living Curriculum Model
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We seek to: Assess
(Baseline Onwards)
Measure, Reflect, Change Design
(Formative) (Curriculum & Pedagogy)
Implement the Learning

(Move from Teacher to Student Led Learning and Assessment)



The Deeper Learning, Deeper Living Pedagoqy and Cur  riculum:
Updated: September 2018

Introduction

Positivity. Wellbeing. Empowerment.

Shaftesbury’s values are the standards that the whole community are guided by. They
create the culture of our community. Therefore, they inform our approach to learning and
its content.

Shaftesbury’s vision is to build just, collaborative and accessible communities, carving
pathways into them. This means we seek to ensure that our curriculum includes forming
opportunities during and beyond school that may not have previously existed, ensuring are
students are readied to flourish in them.

The current government’s SEND code of practice (2015) requires schools to individualise
learning so as to provide outcomes in relation to their educational health care plans (EHCP)
that see students:

Achieve their best

Become confident individuals, living fulfilling lives, and

Make a successful transition into adulthood, whether into employment, further or
higher education or training.

The aim of the Shaftesbury experience is for those within it to achieve fulfilment, whilst
following their personalised pathway to reach both academic and personal goals they and
those supporting them have set around their strengths.

We seek to consider the learner, their learning and their environment as the components
that shape the experience. We look to design each component to best equip each unique
stakeholder with the skills, intelligences and processes of learning so that all have the
courage to seek growth and find meaning through voice, actions and choices.

Achieving this is based around the essential role of all stakeholders continuing to grow
their competence and share their environment and learning, each achieving meaningful,
high quality outcomes and a sense of purpose.

Our SEND Provision

Shaftesbury is a fully inclusive special school for pupils with complex learning difficulties,
sometimes associated with behavioural, communication, emotional, physical, sensory or
social needs, which aims to ensure that all pupils, no matter what complexity of need they
have, achieve their potential: personally, socially, emotionally and academically in all areas
of the curriculum (regardless of their gender, ethnicity, social background, religion, sexual
identity, physical ability or educational needs). Please see our SEND Offer and SEND
Policy on the School website (school and borough), Teaching and Learning Policy,
Positive Behaviour and Restorative Practice Policy on our school website for more details
as to how we support our learners individually. We have developed pathways to support
needs:
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Shaftesbury High School ‘Deeper Learning, Deeper Living’ Pathways

The Future: ‘carving pathways’

Shaftesbury has designed the model below to allow pupils to focus more time on
developing our young peoples’ strengths. However, our school vision is about
‘carving pathways’. We are working with the local authority and organisations to
design and implement new aspirations pathways into employment and social
communities for our students that are overseen by the school...

College, Apprenticeships or Employment

Outcomes: AQA Units, Vocational
Quals., Work experience & Level 1

Outcomes: ASDAN
Bronze/Silver AQA
Units, Function Skills

Projects: 1. Home Management
2. Horticulture 3. Hygiene 4. Food
5. Personal Presentation 6. Textiles

Core: Literacy,
Numeracy, Personal
Dev. & Finance

Community | Independent Living | Employment | Health
i - : Shaftesbury SIXTH FORM:
KS5 (12 - 14) College, Apprenticeships or Employment Independent Living... Into Employment
i
Core Pathway 1/2: (Typically) GCSE, Core Pathway 2/3/4:
Key Stage 4 Outcomes Functional Skills Level 1/2 or Entry Level 2&3 Outcomes (Typically) Entry Level 1&2 or AQA Units
Outcomes Student Selected | Students complete 1 project per year in KS4: [ student Selected | Students complete 1 project per year in KS4:
Inform Next | Project Outcomes According to project: BTEC/Arts Mark/ Project Outcome According to project: BTEC, Arts
Step Job Specific Qualifications Mark/AQA Units, Job Specific Quals.
t
(oo oy PATHWAY 1/2 PATHWAY 2/3/4
1T below is consistent throughout the above 1
LEARNING THOUGH PLAY ENRICHMENT ACTIVITIES THERAPEUTIC OFFER REFLECTION
DIGITAL 1. Performing Arts 4. Art 1. Literacy a. British Values
INTEGRATION . 2. Food Tech 5. Sports ; 2. Numeracy b. ICT/Computing
ACROSS PROJECT: 3 Dpesign & Tech 6. Life Skills CORE: 3 science ¢ SMSC
LEARNING (Projects integrate Humanities, MFL & Core) 4. PSHE d. PE
WELLBEING Catch Up SOC|_aI . Resilience & Regulation Mindfulness Yoga Independent Living
Communication
6C’S OF 2157 Critical Thinking Communication Collaboration Character Creativity Citizenship
CENTURY
LIVING:
Educational Cognition & Communication & Social, Emotional, Mental Health Sensory and/or Independence/
Health Care: Learning Interaction Difficulties physical needs Community Life

Meaningful Learning’s 4 components: 1. Belonging/love 2. Purpose 3. Fulfiiment (Transcendence) 4. Storytelling to yourself about yourself

Projects Focus: Autumn- Students & Shaftesbury Spring- Local Communities Summer- Global Communities = T Purpose & Intrinsic Drive
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Individualised Learning for Individualised Outcomes

Students have multimodal intelligences (their competence ) and multiple needs
which include:

Logical- mathematical — students have the ability to appreciate and calculate the
effect of actions upon objects or ideas and the relationships among them.

Musical — students who have musical intelligence are good at thinking in patterns,
rhythms and sounds. They have a strong appreciation for music and are often good
at musical composition and performance.

Bodily- kinaesthetic - students have the ability to control their bodies while in motion
and to handle and use objects skilfully.

Spatial - students are good at visualizing things; they are good with directions as well
as maps, charts, videos and pictures.

Naturalistic — students are more in tune with nature and are often interested in
nurturing, exploring the environment and learning about other species.

Emotional:

Interpersonal — students are good at understanding and interacting with other people
and are skilled at assessing emotions, motivations, desires and intentions of those
around them.

Intrapersonal - students are good at being aware of their own emotional states,
feelings and motivations.

This does not mean that a student only learns in one of these ways, but strengths
exist in certain areas. We therefore deliver learning opportunities and teaching in
different ways to address the strengths and needs of all our learners; this range is
reflected in planning and teaching styles.

Beyond Traditional Education

We look for all to build a growth mind, body, soul and heart-set , promoting
autonomy in structures that hold each other to account, measuring our success
against ambitious and relevant achievements.

Supporting this requires all to consistently focus on the key components of
wellbeing and empowerment in a broad and diverse positive culture where rights
are respected so all are ready for challenging learning. These components are
justified and continue to be academically researched through the fields such as
Positive Psychology, Body-Mind Set and Self-Determination Theory.

Shaftesbury also employs counsellors, a play therapist, a drama therapist, tutors and
all school staff as part of the school’s ‘Pastoral Team’ to ensure our students are
‘well, happy and safe’.

Our pedagogy and curriculum, map the journey of becoming life-long learners, both
academically and in life- therefore striving towards independence.



The learning approach synchronises with the 6C’s (Fullan) that ready the learner for

the 215t century:

Character, Citizenship, Communication,
Critical Thinking, Collaboration, Creativity and Imagination

We first ready ourselves for learning by ensuring our wellbeing remains balanced in

both body and mind. Through positivity, we build trust so that we can work

collaboratively. Then we empower our learners to achieve beyond their expectations

and encourage them to become agents of change.

What makes our curriculum different to Fullan’s is an addition to his Deep Learning,

due to the importance for our students being able to live as independently as

possible. Therefore, we have added Deep Living, tying the 6C’s to the EHC Plans to

ensure that the pedagogy and curriculum remains conscious of this throughout.

WELLBEING Catch Up Comﬁq%ﬂi:lation Rst'“ljgggn& Mindfulness Yoga Independ
9 ent Living
6C’S OF 2157 Critical o . s " .
CENTURY Thinking Communication | Collaboration | Character | Creativity | Citizenshi
LIVING: P
Educational Cognition & | Communication Social, Emotional, Mental Sensory | Independ
Health Care Learning & Interaction Health Difficulties and/or ence/
Plan: physical | Communit
needs y Life

The other priority that ties into all of the above is Meaningful Learning. Meaning is
made up of four components:

1. Belonging/love

2. Purpose

3. Fulfilment (Transcendence)

4. Storytelling to yourself about yourself

Shaftesbury’s knows that by growing its local and global communities, our learners
benefit from a broader, stronger network that they can belong to. We do this through
creating a purpose each term by focusing on a different community and solving
problems or providing a service or product that is required.

Autumn- Students and Shaftesbury
Spring- Local Communities
Summer- Global Communities

This creates more opportunities for students to both succeed and give back,
furthering their fulfilment through belonging, self-value and continual growth in
forming and being a part of a just society. We ensure that the journey through
Shaftesbury is recorded and reflected upon so that the individual owns it and see’s
the meaning in all that they achieve.



Curriculum

The learning offer is broken down into seven, inter-related, main sections:

A. Wellbeing
. Core

Project

Play

Enrichment Activities
Therapeutic Offer
Reflection

EMMOO ®

An example of a typical day looks like (this example is for Key Stage 3):

Registration P1 P2 P3 Break | Assembly
8.40-9 9-9.40 9.40-10.20 | 10.20-11 11- 11.15-11.30
11.15
Wellbeing Num Sci Break | Assembly
P4 L1 P5 P6 P7
11.30-12.10 | 12.10-12.55 | 12.55-1.40 | 1.40-2.20 | 2.20-3.00
Literacy Lunch Project Learning

Overview of How the Curriculum Runs

Along with daily wellbeing sessions (directly focused on EHC targets), structured play
and core subject specialists (Literacy, Numeracy, Science, Computing, PSHE, PE,
SMSC), we believe our students will achieve higher qualifications in their areas of
strength within projects so they can achieve in further education, employment and life.
The shorter lessons are designed to match the concentration levels of our students.

Students will be investing 10 hours a week into the project, but this also includes
enterprise, employability and independent living. Students will be asked to make their
choice at Annual Reviews. By investing approximately 400 hours into their subject per
year (as opposed to the 39 or so currently), they can further master their skills,
knowledge and processes for learning to a higher level, whilst being more engaged in
their learning and achieving high quality outcomes, including qualifications in that
subject. By establishing links through giving back to the community, we look to
increase motivation to learn whilst growing opportunities for students to find
meaningful roles that can play in society- through employability, volunteering or
socially.

-Year 7 rotate between the six projects by completing one each half term, delivered
by their teachers.

-Key Stage 3 (year 8 and 9) rotate between the six projects by completing one each
half term but delivered by the project subject specialist.

-Key Stage 4 (year 10 and 11) students will be asked to choose one of the Projects
below. They will be on this project for at least one year (to be decided if a second year
in the same project runs in March 2019).

*This model of timeframes is to be reviewed after the first term.



A. Core Subjects

Pathway: Literacy & Numeracy (4-5 sessions per week), Science & ICT (2 sessions

per week).

Not Pathwayed: PSHE (Two sessions per-week), PE (Two sessions, plus

Wellbeing) and SMSC

Year
7

Start
Year
8atP

Key
Stage
3
(Year
8/9)

Key Stage
4 (Year
10/11)

Key Stage 5

College (A 3 day
offer)

Sustainable
Career/
Community
Offer
(Being
developed)

To access the project subject options at College, the College require students to be one
level lower in Literacy and Numeracy than the course.
Therefore, these core subjects are essential no matter what the students’ interest. Literacy

usually determines the ability to achieve qualifications as students need to be able to access

the testing and coursework. Therefore, we run a cross-curricular literacy program.

Please see the current 2018/19 offer of Harrow Coll
We have been working with the College to match our

ege LDD Pathways (Appendices 1).
aims.




Statutory Subjects- Core Pathway Summary:

Literacy
Purpose of study

English has a pre-eminent place in education and in society. A high-quality education
in English will teach pupils to speak and write fluently so that they can communicate
their ideas and emotions to others, and through their reading and listening, others
can communicate with them. Through reading in particular, pupils have a chance to
develop culturally, emotionally, intellectually, socially and spiritually. Literature,
especially, plays a key role in such development. Reading also enables pupils both
to acquire knowledge and to build on what they already know. All the skills of
language are essential to participating fully as a member of society; pupils who do
not learn to speak, read and write fluently and confidently are effectively
disenfranchised to the rest of the curriculum and later life.

Aims
The overarching aim for English in the national curriculum is to promote high
standards of language and literacy by equipping pupils with a strong command of the
spoken and written language, and to develop their love of literature through
widespread reading for enjoyment. The national curriculum for English aims to
ensure that all pupils:

read easily, fluently and with good understanding

develop the habit of reading widely and often, for both pleasure and information

acquire a wide vocabulary, an understanding of grammar and knowledge of
linguistic conventions for reading, writing and spoken language

appreciate our rich and varied literary heritage

write clearly, accurately and coherently, adapting their language and style in and
for a range of contexts, purposes and audiences

use discussion in order to learn; they should be able to elaborate and explain
clearly their understanding and ideas

are competent in the arts of speaking and listening, making formal presentations,
demonstrating to others and participating in debate

ensure that needs do not prevent students accessing learning (e.g. EAL,
communication aids)

The Programmes of Study are based on the National Curriculum. The structure of
English comprises of three strands of learning:
1. Spoken language 2. Reading 3. Writing

KS3 - follow an appropriate programmes of study based on KS1/KS2 or KS3
Curriculum plans.

KS4 — AQA Literacy Entry Level Qualifications or Unit Awards. Functional Skills Entry
Level Programme. Functional Skills Level 1 and 2, GCSE Literacy Foundation.



Numeracy
Aims
Mathematics at Shaftesbury equips pupils with concepts to understand the world
around them and through developing the ability to communicate, reason, problem
solve and apply them to life and employment. We are a centre of Excellence for
Financial Maths.

We aim to deliver a curriculum that is broad and balanced in order to develop:
Confidence and competence in mathematical knowledge, concepts and skills
An ability to solve problems, to reason, to think logically and work systematically
An ability to communicate using mathematical language
An ability to use and apply mathematics across the curriculum and in real life
An understanding of mathematics through a process of enquiry and experiment

Through careful planning and preparation we aim to ensure that throughout the school
students are given opportunities to:

Work independently and in cooperation with others

Take part in practical tasks and mathematical games

Develop calculation methods to problem solve

Work with computers and other digital tools to enhance the learning experience

Curriculum

Mathematics is used to analyse and communicate ideas to tackle real life problems
and enrich children’s learning by fostering creativity through mathematical principles.
The curriculum focuses on building skills they would need in life beyond school.

The Programmes of Study are based on the National Curriculum. The structure of
Mathematics comprises of 4 strands of learning:

Number
Measurement
Geometry
Statistics

PwbdPE

These strands are interrelated and are covered throughout the year and across the
Key Stages. The curriculum is flexible and adapted to meet the varying abilities and
needs of all our pupils from the very complex through to the students who are capable
of attaining external qualifications.

Each class will follow an appropriate programme of study for their pupils. These will
be differentiated within the class to ensure each child’s individual needs are met.
Different classes will follow appropriate year group planning identified by teachers.
Building on previous knowledge will enable our pupils to progress.

KS3 - follow an appropriate programmes of study based on KS1/KS2 or KS3
Curriculum plans.

KS4 — AQA Mathematics Entry Level Qualifications or Unit Awards. Functional Skills
Entry Level Programme. Functional Skills Level 1 and 2, GCSE Mathematics
Foundation.
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Science
Aims
Science encompasses a wide range of Biology, Chemistry and Physics units. Each
unit comprises of knowledge, Scientific Enquiry and therefore application of practical
skills. We aim to facilitate a curriculum to develop:
- An ability to plan, design and problem solve using experiences and systems
Confidence in scientific knowledge and skills
Relate practical “real life” scenarios within the practical lessons
An ability to communicate Scientific language
- Confidence to discover
We aim for every student to have varied learning experiences to
Take part in discovery discussions
Work collaboratively and safely in practical lessons
Exercise literacy and numeracy skills
Use digital tools to enhance their leaning experience

Curriculum

Science is used in everyday life; therefore, the curriculum enables a deeper
understanding of various concepts while the lessons aim to make these concepts as
tangible as possible.

The programmes of Study are based on The National Curriculum. We follow the
AQA Key Stage 3 Science Syllabus which embed the key skills for our students to
access the AQA Key Stage 4 Entry Level accreditations.

Course Contents

Year 7 Year 8 Year 9

Introduction to Science/ Forces Forces and Speed

Electricity

Sound and Light Magnets and Energy
Electromagnets

States of matter Atoms and Chemical Earth Structure and
Reactions Climate

Acid’s and Alkali’s Separating Mixtures The Universe

Plants and Interdependence | Nutrition and Digestion Reproduction

Cells and Movement Gas Exchange and Inheritance and
Respiration Variation

Ks4 Course Contents- AQA Science Entry level Qualifications. Single award Entry
level 1, 2 or 3

Year 10 Year 11

Inheritance, Evolution and The Environment | Human Body

Energy, Forces and the Structure of Matter | Chemistry in our World

Elements, Mixtures and Compounds Electricity, Magnetism and Waves

The curriculum is varied, allowing to meet the needs of all our students. Each class
will follow an appropriate programme of study for their students. These will be
differentiated within the class to ensure each child’s individual needs are met.
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Computing

Technology is essential to our lives at home and at work. Our aim through computing
is to empower students to safely access and manipulate information using a variety of
modern devices and commonly used computers and apply these skills across their
learning and lives.

Curriculum

Our curriculum is based upon the DFE Programmes of Study for Key Stages 1-3,
creatively and sensitively adapted to the specific learning styles of our students. Some
students will also have the opportunity to study towards computing AQA awards.

Computer Science - Students are taught the principles of computational thinking.
They learn how to put this knowledge to use when writing simple computer programs
or controlling robots through simple coding and programming exercises. They
learn how digital systems such as the Internet, computer networks and email work and
have the opportunity to physically explore computer components. They may even
learn how to operate a computing device using everyday objects such as fruit and
vegetables as a controller!

Information Technology - Students are equipped to use information technology by
working with and mastering various software programs, operating a variety of
computer hardware types such as PC’s, Apple Mac’s and iPad devices and accessing
a range of digital content both off and online.

Digital Literacy - Students are taught to become digitally literate. They learn and
practise day-to-day computer use such as logging in, password security and how to
use the internet accurately and in a discerning manner. They will learn the principles
of Digital Safety; how to communicate and collaborate safely when online and be good
digital citizens.

Digital Creativity - Students have the opportunity to explore their individual creativity
through digital means. This may include activities such as green screen movie making,
composing and performing music and multimedia presentations - all created solely a
with computer and/or iPad.

In addition, computing is encouraged and used across the breadth of the wider
school curriculum and our ‘E-Safety’ message reinforced at all times.

Beyond the specific Computing lessons, we look to support digital leverage across
the rest of the whole school curriculum and students access to communication and
learning.

KS4 — AQA Computing Entry Level Qualifications or Unit Awards.
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Physical Education

Physical education encompasses and develops a whole host of skills whilst at the
same time promotes a healthy, active lifestyle for all of its pupils, increasing their
dopamine.

At Shaftesbury we aim to offer a Physical Education curriculum that gives
opportunities for our pupils to enhance their knowledge around the importance of
staying active, whilst also experiencing a range of activities/sports that develop skills
in both the physical and social sense.

We aim to ensure our pupils;
Develop a knowledge and understanding of the importance of leading a
healthy active lifestyle.
Develop their skills in the fundamental aspects of playing sports.
.i.e. Teamwork, Communication, responsibility, Determination,
Organisation, Discipline.
Through practical sessions develop both gross and Fine motor skills

Within the curriculum Shaftesbury offers a range of opportunities so that the pupils
can continuously learn and show progress through practical and theoretical lessons.
Where necessary sports are adapted to suit our pupils’ individual need with
inclusivity for all involved. This also ties in with the daily Wellbeing sessions - Self-
Defence, Movement, Balance group and fine motor skills.

Opportunltles offered:
At least 1 Practical / 1 Theory lesson Per week
Within practical lessons a range of sports offered on and offsite.
Opportunities to work within teams or independently to problem solve, evaluate,
critiqgue, assess.
Outside organisations working in Collaboration with school and offering coaching
e.g. Middlesex CCC, Watford FC, Panathalon, Harrow Boys School, Hatch End
High School.

Football Tournament Wednesdays Run by Middlesex FA.
Sports Day

Throughout the year pupils cover sports including:

Football Badminton
Hockey Athletics
Tennis Dodgeball
Basketball Fitness
Cricket Sailing

These sports are used as a tool to improve fitness, develop skills and challenge our
pupils. It also supports learning through developing decision making, long term
memory (hypocampus), focus and attention (volume of hypocampus), social skills,
personality, self-value, protective effects on your brain and long-term health.
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PSHE
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The curriculum has and still is in the process of being re-written to reflect better the
needs of Shaftesbury High School’s changing population. However, it is very flexible,
and topics may change from year to year depending on the needs of the students.

Personal Hygiene and hand washing, which is delivered at the start of the autumn
term to reduce iliness and improve health and wellbeing. Keeping Safe runs through
every year due to the vulnerability of our students and links with ICT, British Values
and SMSC. Mental health has now been put in the curriculum and was trialled
across the school last academic year and will continue to be delivered to Yr. 7-6t"
form.

Year 7 | New beginnings, Friendship & Respect, Healthy Living, Puberty

Year 8 | Myself and Others (Disability & Difference), Relationships & Puberty,
Peer Pressure

Year 9 | Drugs & Alcohol, Boys & Girls Groups,

Year Respecting Disability & Differences, First Aid & Emergency, My ldentity.
10

Year Independent learning, Drugs & Alcohol, Transition, Sex Education, Life
11 Skills
Bt Transition, Public Transport, Conflict Resolution, Sex Education,

Form Personal Hygiene

PSHE is not only covered in structured lessons but across the whole school as
follows:

Learning One to one or
Assemblies opportunities in Learning small group
other curriculum Mentors support and
subjects guidance on
specific areas of
\ ’ learning and

development
Where else does
PSHE happen in Therapists
Playground school? & Counselors
Y

=

Learning through
involvement in the life
of school and the wider
community

Whole school extended
SEAL timetable activities
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SMSC (spiritual, moral, social and cultural)

Article 14, “Children have the right to think and believe what they want and to
practise their religion, as long as they are not stopping other people from enjoying
their rights”.

We recognise that the personal development of students, spiritually, morally, socially
and culturally plays a significant part in their ability to learn and achieve. The school
curriculum helps students to understand their role in society and how fundamental
British Values apply to them in their everyday life, underpinned by values of
acceptance and engagement with democracy, individual Liberty, rules and laws,
mutual respect and tolerance of those with different faiths and beliefs. It also
promotes spiritual, moral, social and cultural developments and prepares pupils for
opportunities, responsibilities and expectations in life. Please see our British Values
policy on the school website.

Through SMSC, students acquire an understanding of cultural traditions and an
ability to respond to a variety of experiences. We provide an informed awareness of
countries, cultures and languages other than our own; encourage involvement in
environmental issues and provide opportunities for the promotion of equal
opportunities, racial equality, community cohesion and Citizenship.

Students are able to reflect upon their actions, and the school uses Restorative
Approaches to behaviour as necessary to ensure relationships are built upon
honesty and trust

Students take responsibility for their actions and learning and through the School
Council and Harrow Youth Parliament, where they have the opportunity to have their
opinions heard.

Though the majority of our student community (July 2018) is Christian (32%) -
closely followed by Muslim (27%) and Hindu (23%) - our RE and PHSE Curriculum
aims to show how culture has been influenced positively by the diverse range of
religions and cultures across Harrow and Britain as a whole. To ensure our students
acquire knowledge and understanding of the beliefs and practices of different faiths
and religions, we follow a weekly themed assembly list to ensure all major events are
celebrated which are taken either by visiting members of the community or by school
staff of that denomination. We involve parent and community groups in
developments and activities inside and outside school to make religions a living
hands-on positive experience.

The school recognises and values engagement with both local and international
communities. Recognising the rights of young people under the UN Convention on
the Rights of the Child, we are committed to providing learning that builds
connections between our learners and their families and communities.

International, global and cultural education is very strong with professional
partnership links with Malawi, Uganda and various countries in Europe. Through our
involvement with the British Council Connecting Classrooms programme, e-Twinning
and Erasmus, and through our Citizenship, PHSE and Global Learning platforms, we
aim to ensure students are made aware of their role in the global world and become
responsible global citizens. Our international links enrich the curriculum offer.

15



B. Projects

We currently offer six different projects:

Art and Design

Design and Technology
Food Technology
Hospitality and Life Skills
Performing Arts

Sports

ok wNE

Year 7 will rotate between the six projects by completing one each half term, delivered
by their year 7 teachers.

Key Stage 3 (year 8 and 9) will rotate between the six projects by completing one each
half term but delivered by the project subject specialist.

Key Stage 4 (year 10 and 11) students will be asked to choose one of the Projects
below. They will be on this project for at least one year (to be decided if a second year
in the same project runs in March 2019).

Key Stage 4 (current year 9 and 10) students will be asked to choose one of the
Projects below. They will be on this project for at least one year.

Each project follows the same cycle to embed the process of learning from year 7
onwards.

Students will be investing 10 hours a week into the project, but this also includes
enterprise, employability and independent living. Students will be asked to make their
choice at Annual Reviews. By investing approximately 400 hours into their subject per
year (as opposed to the 39 or so currently), they can further master their skills,
knowledge and processes for learning to a higher level, whilst being more engaged in
their learning and achieving high quality outcomes, including qualifications in that
subject. By establishing links through giving back to the community, we look to
increase motivation to learn whilst growing opportunities for students to find
meaningful roles that can play in society- through employability, volunteering or
socially.

16



Model for the Project Aspect of

Shaftesbury’s Deeper Learning, Deeper Living Curriculum

Goals Needs

(Individual Strengths) a ¢_(EHC+ Human)
Motivation

(Meaningful Learning)

Projects:
Art. Food Tech. Life Skills. Sports. Performing Arts. Design Tech.
\
6Cs Addressing Shaftesbury’s Local and Global Core
215t Century Community’s Real-World Problems 4
3 Literacy
Learning &
Living
i Numeracy
Collaboration
Science
Creativity
ﬁ’(ﬁ PSHE
Critical Thinking 0 0
Exfg:",“m Computing
Character
PE
Citizenship Reflection
SMSC
Communication
Wellbeing
e (Tiesd to EHC)
. ; ocial
British Values Mindfulness
Rights Yoga
Respecting Martial Arts
School Independent
Living
Objectives: e Meaningful Enterprise Services/Products ~ , ...
that are critiqued, shared & celebrated Individualised
e Inspire others to action and keep learn Outcomes
e Carve Pathways
Pedagogy: Learner Led: Climate: Assessment:
Autonomy PBS Digital
Facilitators Positive Public
Seek Flow Values
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Art and Design

Aims:

Art and Design offers a progression of skills that build upon each other, guiding
towards independent, personal or employment opportunities. It will follow the Discover
Art Award, starting with the Explore Arts Award, having the opportunity to work towards
the Bronze Award. Arts Award Explore is an Entry Level (Entry 3) qualification on the
Regulated Qualifications Framework (RQF) and qualifications will lead into related
college courses.

Curriculum:

To achieve an Arts Award Explore, young people collect evidence in an individual arts
log of their experiences of:

actively participating in a range of arts activities including a personal response
about what has inspired them about taking part
a range of arts organisations, artists and their work
creativity and arts skills through making art work
what they have enjoyed and/or achieved and their presentation of this to others
The Bronze qualification covers:
actively participating in any art form
at least one arts event as an audience member
researching the work of an artist/craftsperson that inspires them
passing on an arts skill
The course will give students the opportunity to explore their own personal interests
and individual strengths in Art, working alone and as part of a team. Individual abilities
combine and complement and enhance each other, allowing the creation of
collaborative and more meaningful projects as the course progresses. This will take
the form of work-based projects in the local community, as well through the medium
of ICT, thus building up effective communications skills, both verbally and in visual and
written form, also building up self-confidence through discussion of work and
presentation of their work.

Extra-Curricular Activities

Alongside this, students will also enhance their learning by continuing personal
research into their chosen area of art and design, looking at established artists and
designers, their lives and work, thus incorporating the social, emotional, moral and
cultural element which underpins students’ learning.

With Art students, success can to be become competent artists or craftspeople that
are able to work alongside others in a team, in a company or possibly joining with other
areas of the arts, e.g. community based theatre groups. In addition to this, it may
become a further means of expressing feelings and a fulfilling pastime.

18



Design and Technology

Aims:

Design and Technology offers a progression of skills that build upon each other,
guiding towards independent or industry employment opportunities. It will follow the
BTEC Extended Certificate in Construction, a multifaceted qualification, which
recognises and complements the new GCSE Design and Technology Course.

Curriculum:

Knowledge and information from traditional and modern manufacturing processes
including Computer Assisted Design are demonstrated and investigated. Seeking
purpose and direction from their methods, students will practically
apply themselves whilst evolving their design techniques and production skills.
Individual abilities combine and strengthen each other allowing confident creation of
larger and more complex projects as the course progresses. Simultaneously, outside
of the workshop, a foundation of theory underpins their creativity and stretches their
potential. Combined, it allows students to flourish, independently taking charge of all
of their creativity, exactly as the small business or larger manufacturing industry relies
on and expects.

With D.T. students’ can to be become competent craftspeople that solve practical life

skills, but for others the path will continue as qualified efficient workers ready and
confident for skilled employment in the manufacturing/ construction industry.

Food Technology

Aims:

Food Technology offers complete scaffolded curriculum from Year 7 all through a
student’s time at Shaftesbury to their post-Shaftesbury life. It links to all areas of the
curriculum including Maths and English with producing recipes and Financial Maths
with budgeting and enterprise. Science, PE and PSHE where they will explore how
food affects our bodies and mind. Citizenship will be explored through the community
aspect of the programme both inside and outside school. Humanities will be brought
in looking at food miles and how food is grown and our school culture as well as the
ecological impact of food preparation with compost and gardening. History will be
taken into consideration with the history of certain recipes and how historical events
changed food such as rationing in WW2.

Curriculum:

Following the Food Pathway at Key Stage 4 would give students BTEC qualifications
in Home Cooking Skills at Level 1 and 2 and for the students who start at BTEC
Home Cooking Skills Level 2 they will then go one to GCSE Food Technology. This
will allow students a solid grounding in cooking skills that would support them
accessing further cooking course at college or beginning a career in the food
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industry. Individual abilities will be supported through differentiated support and will
build on experience and confidence to be independent and support an enterprise
with being part of a team. This could mean that a student develops team leading
skills, peer support or learning how to work as part of a team. These are all skills that
will be beneficial if they decided to go into the food industry.

IT will be a large part of our overall Food Technology Projects. This will not be limited
to use IT to write or research recipes but to create a social media platform where the
students will be able to create vilogs that will demonstrate recipes so other young
people from Shaftesbury and across the world will be able to recreate the recipes at
homes, they can connect with chefs and producers across the world and become
Social Food Activists. It will be a platform where our students will inspire and lead a
Shaftesbury Food Revolution and leave will skills that can be translated into other
areas of their life.

Extra-Curricular Activities:

Work Experience will begin in the Year 7 part of the curriculum where they will
produce snacks that can be shared as part of their Year 7 community and take part
in School Charity Breakfasts and sales. This will be embedded and developed
towards KS4 where | envisage students being able to have work experience
opportunities within the community. Ideally our higher pathway would have a work
experience once a week in the second year. We will also create opportunities for
them to gain real-world experience within school by catering for meetings, meals and
food for community events such as the school fairs and a celebratory meal for
stakeholders to the school to demonstrate what they have learnt. Each student
would leave with a portfolio of recipes they have cooked, visits made, digital files of
vlogs and work experience references.

By completing the Food Technology Programme students would have options for the
future. Whether it is college course or apprenticeships in cafes and restaurants
continuing their social media activism and recipe sharing or creating their own food
related business.

Hospitality and Life Skills

Aims:

The general aims of this project are simple: to help enable young people to learn the
skills they need to become as independent as possible. There are many ways to do
this, such as improving numeracy skills that are important in the workplace, learning
safety routines when cooking in a kitchen, and working on the communication and
social skills required for collaborating with co-workers and providing good customer
service. The students aim to develop community links over time in order to build up
their own business model, the specifics of which will be decided by the students
themselves.

Curriculum:

Our curriculum will be centred on the individual students and their needs as is the
way with life skills. More specifically, the core values of this project remain focused
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on equipping the students with the tools to learn new skills and develop them with
conviction so they can leave school hopefully feeling more confident and ready to
face life's challenges. Teaching the students how to be flexible and encouraging
them to be resilient when things don't happen according to plan is integral. We also
will motivate them to research answers when they want to know more, and champion
them to stand up for themselves and speak up about what it is they want in their own
lives. We will be using this ethos while studying skills such as time, money, reading,
how to follow a to-do list, how to work in a kitchen, how to make a bed, how to clean
a room, how to speak on the phone professionally, etc. There are AQA units that can
be awarded for many of the units mentioned which will be available to any student
who is able to complete the required work.

Extra-Curricular Activities:

Extra-curricular activities available through the Life Skills and Hospitality Project are
varied due to its nature. Of course we plan to visit the cafe around the corner from
school as well as other local establishments to practice our skills and build up
community links. However, as it is an important life skill to learn how to use public
transport, the City of London is our oyster! The students will use their leadership and
collaboration skills to work together to plan trips to places such as museums,
concerts, parks, the theatre--whatever they enjoy. Part of what we will focus on in
this project will also be what we do with our free time and how our interests and
hobbies might sometimes help us feel better when we are a bit stressed.

The Life Skills and Hospitality Project can benefit students by honing in on
individuals' needs which helps to further their progression in terms of independent
living. Building confidence and resilience in students equips them to try new things,
keep trying when they fail and to speak up for important things they want. These
traits help to build strong, independent learners who are eager to pick up new skills
in school, work and life.

Performing Arts

Aims:

The Performing Arts Level 1/2 Technical Award is ideally suited to learners who like
to apply their knowledge and understanding to solving real world problems. Students
will gain insight into work experience skills within the arts, including creative business
practice, marketing and management as well as performing effectively in their
chosen area. It combines both practical and theoretical elements, which can fulfil
entry requirements for academic and vocational study post-16.

Curriculum:

The course covers three units, which all tie together to give pupils the ability to
understand the roles and responsibility of the performing arts industry, the role of the
arts within society, working as a director/performer/director, marketing and public
relations. The units will also cover health and safety, design and technical elements
and the reviewing of performance.

Performing Arts delivery will be carefully structured to provide many opportunities for
independent learning; to promote the student to take the lead in learning whilst
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developing the skills to make their own informed choices. Learners will be required to
choose two disciplines from either performance roles (e.g. acting, dancing, singing)
or production roles (e.g. costume, set design, PR and film production).

Learners will be motivated to reveal their creativity whilst also building upon their
own self-discipline, motivation and commitment- key elements for life after

school. The course upon completion provides routes to tech certificates, tech levels,
BTEC Level 3, AS and A-levels at college. Irrespective of career path the Performing
Arts Technical award will ensure each student will develop transferable skills
including self-appraisal, evaluation, leadership, research, presentation,
communication and problem solving.

Sports
Aims:

Participation in Physical Education and Sport offers a range of skills that are an
essential part of the development and progression of the student. These skills are the
foundations when moving through education and into employment. A combination of
theory to embed the knowledge and creative thinking and practical work gives scope
for the pupils to flourish.

Curriculum:

AQA Level 1/2 in sport is a course that encourages learners to show independence
and be creative in their thinking. The course compliments GCSE PE and is assessed
both internally and externally. Pupils will be able to self-analyse and create with use
of digital software and be able to evaluate performance using video and daily logbook.
Opportunities to organise and lead coaching sessions with added opportunity to offer
these services as an enterprise will give cross-curricular links. Learner led events, both
within the school and wider community will give pupils an insight into the sports
industry.

Students moving on to the 6 form will have developed and embedded range of skills
that will have enabled independence, organisational skills and ability to reflect on
themselves. Those moving onto college to obtain further sporting qualification will do
so with the skills and confidence that underpin the next steps before moving into
employment.

Extra-Curricular Activities:

Links with the local community including Harrow and Haberdashers School will lead
to exciting opportunities in sharing of resources. Coaches coming in to model their
work and expertise can further optimise development for our learners. Businesses and
brands in the sport industry are also available to come in and offer a different aspect
of the sporting world from a sales, retail and enterprise sense.
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C. Wellbeing

Our priority for wellbeing at Shaftesbury is because we firmly believe that a student
has to be ready for learning or else the rest of our curriculum is of little use. This is
why it is one of our three values.

We know that a healthy body and mind allows greater and longer learning and living.
We believe the body influences the mind and vice versa, we call this BodyMind .

We currently offer five different sessions of Wellbeing to support BodyMind:

Mindfulness (Social and Emotional)

Yoga/Fine Motor (Fine and Gross Motor Skills)
Self-Regulation and Resilience (Social and Emotional)
Social and Communication (Communication)
Independent Living (Independence)

arwnE

Each student will receive one session of wellbeing per day and sessions are related
to Educational Health Care Plan targets (as can be seen in the brackets above). PSHE
and SMSC also support wellbeing. The physical health tie in to Physiotherapist and
Occupational Health visitors, whilst the mental health of our young people is overseen
by our Pastoral Care Team, which includes therapists that the schools employs directly
to support our students.

Less directly, but perhaps equally importantly, the meaningful learning of project
work also contributes to the wellbeing of our students. The contribution to
Shaftesbury, local and global communities all contribute towards Meaningful
Learning. Meaning is made up of four components:

1. Belonging/love

2. Purpose

3. Transcendence

4. Story telling to yourself about yourself

These four components are what is shown to be harder to find in modern society,
particularly for those with additional needs, and as a result we are seeing a surge in
mental health issues. Opportunities to create belonging, self-value and continual
growth through forming and being a part of a just society will contribute greatly to both
engagement and wellbeing and the positive cycle of consequences that supports their
growth.

Additionally, we look to use the links that this creates to carve new opportunities for
our students in terms of their social and employability options beyond school age, so
are considering their long-term wellbeing. We are running an Alumni to keep track of
the progress and success of this.
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D. Play

‘Children’s right to play is a human right’

On 1 February 2013 the United Nations Committee on the Rights of the Child adopted
a General Comment that clarifies for governments worldwide the meaning and
importance of Article 31 of the Convention on the Right of the Ch  ild.

The timetable so Key Stage 3 and 4 do not have lunch time together so there is
more space in the dining room, playground and lunchtime clubs.

During the design of the Deeper Learning, Deeper Living curriculum, a common
theme arose from student interviews that one of the most difficult times in the school
day was unstructured play-time.

To address this three lunchtime clubs will run each day.

1. ICT Club

2. Games Club

3. Social Hub
Additionally, the sports project organise and oversee lunch time sports activities.
There is also a number of unique groups that support students through their
interests, for example, the Dungeons and Dragons group meet weekly and support
literacy and social communication.

Why is Play important?

Play has also frequently been described as ‘what children and young people do
when they are not being told what to do by adults’. Self-management is part of this
and supports students to self-regulate and make the correct choices- skills that they
require in our new curriculum.

Play allows children to use their creativity while developing their imagination,
dexterity, and physical, cognitive, and emotional strength. Play is important to
healthy brain development. It is through play that children at a very early age
engage and interact in the world around them. But it also should not end, even into
adulthood.

Through play young people can develop:
increase their self-awareness, self-esteem, and self-respect
improve and maintain their physical and mental health
give them the opportunity to mix with other children
allow them to increase their confidence through developing new skills
promote their imagination, independence and creativity
offer opportunities for children of all abilities and backgrounds to play together
provide opportunities for developing social skills and learning
build resilience through risk taking and challenge, problem solving, and
dealing with new and novel situations
provide opportunities to learn about their environment and the wider
community.
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E. Enrichment Activities

We look to make our learning real. From September 2018, enrichment activities will
be tracked on a pupil by pupil basis.

4t Oct Year 8 to Museum of London

9t Oct Museum of London Mary Seacole Workshops for KS3
19" Oct | Panathlon Football Barnet Power League
16™ Nov | 7JH to British Museum — Ancient Greece
16" Nov | Museum of London in school for Year 8 London’s Burning
5% Dec All Year 8 Pantomime Lyric Theatre

7" Dec Panto at Watersmeet (whole school)

15" Dec | Students out Fundraising at Sainsburys
15" Jan | British Museum in all day with 6" Form
25" Jan | Panathlon Sports

29" Jan | Globe Workshops in school Year 7/8/KS4
31st Jan | Holocaust Memorial at Belmont Synagogue
5" Feb 6" Form to British Museum

6" Feb Globe Workshops in school Year 7/8/KS4
22" Feb | Trip to Marble Arch Theatre ‘5 Guys called Mo’ — Year 10
23 Feb | 6TN to China Town

26" Feb | 6" Form to British Museum

5t Mar British Museum in 6Rl

7t Mar WE Day Wembley Arena — 15 students

7t Mar 6TN to Natural History Museum

8" Mar 6" Form to Globe Theatre

8t Mar Panathlon KS3 pupils

14" Mar | 6" Form meeting Mayor of Harrow.

20" Mar | Some KS3 students to Globe Theatre

23 Mar | 6" Form Park Royal Bowling

28" Mar | 9MT out to Kidzania

17 Apr | 6! Form girls group to ‘Daisy in the Park’
17" Apr | Mousetrap workshop mixed 10/11PM

24™ Apr | Mousetrap Workshop 10/11PM

25" Apr | Tatty Devine Workshop 6™ form

26" Apr | 8DS out to Flip Out

2"d May | 16 students Fishing at Syon Park

4™ May PTA and students to Sainsburys

8 May | 6RI to Wellcome Collection

8t May Mousetrap Workshop — Year 10/11 mixed
15" May | Wellcome Collection

15" May | Mousetrap Workshop — Year 10/11 mixed
18" May | PTA Royal Street Party

215t May | Leavers (yr14/11) to France

22" May | 6DH to Wellcome Collection

22" May | Mousetrap Workshop — Year 10/11 mixed
4" June | 6" Form Residential to Willow Tree Centre
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4" June Whole school to Chessington

7" June 8MR Pizza Express

13" June | 10JF to Science Museum

14" June | Panathlon Final

18" June | 8MR Bowling Watford

19" June | Harrow Boys School — fishing (various students)

21% June | 11JB to Bank of England Museum

25" June | 9MT and 9KB to Kidzania

28" June | 11JB/11PM end of year meal out

3 July Year 7 fishing trip — 12 pupils

5% July 7EK Pizza Express

gth _13th Hereford residential Year 10
July

10" July 8MR to Heath Robinson Museum

11" July | 8DS Bowling

12" July | Prospects — Horticulture Project in 6" Form

17" July | 6" Form Girls Group out ‘Daisy in the Park’

19" July | 10BM Bowling

Above is an example of the range of enrichment activities that took place for the
academic year 2017/18.



F. Therapeutic Offer

Shaftesbury’s offer of additional interventions focuses on each EHC Target Area
(some may cover all). This list is not including curriculum offers or External Agencies
e.g. SALT/Occupational Therapists /Physiotherapist/Educational Psychologists)

1 | Communication and 2 | Social, emotional and mental health
interaction
A | Parent EAL Courses A | Form Tutor and TA Pastoral Support
B | ELKLAN trained staff B | Why Try
C | Interpreter C | Counsellor
D | Digital Communication with the D | Art Therapist
community
E | Feedback strategies (adapted E | Drama Therapist
marking specific to pupils)
F | Visual Support F | Family Group
G | Whole School Comm. G | Assemblies
H | CALM trained staff
| | Peer Mentoring
J | CAMHS ADHD team support
K | TA Emotional Intelligence Training
3 | Cognition and learning 4 | Sensory, motor and physical
A | PALS (Catch up, Meet and A | Care Team
Greet/End and Send, Learning
Mentors)
B | Catch up funding B | Lego
C | Integration C | Move/or version similar
D | College D | Horse Riding
E | Skills Centre E | Sports Teams (e.g. Football, Penathalon)
F | Individualized timetables F | Balance group, fine motor groups
G | 1:1 Support
5 Independence and community 6 | Overall
A | Care Team A | Full-time Family Liaison Advisor
B | Work Experience B | Family group
C | Link work with Firs Respite C | PTA
D | External Visits D | Youth Club
E | Residentials
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G. Reflection
As previously discussed, meaning is made up of four components:

1. Belonging/love

2. Purpose

3. Transcendence

4. Storytelling to yourself about yourself

However, without the time to reflect, we cannot be grateful or appreciate what we
have achieved any of these four factors as ourselves or as a team. Recording and
sharing this is positive for the learner, the school, their families and the community
that supports them.

Reflective practice has huge benefits in increasing self-awareness, which is a key
component of emotional intelligence, and in developing a better understanding of
others. Reflective practice can also help you to develop creative thinking skills, and
encourages active engagement in work processes. The ability to reflect also
supports the restorative practice that we use as an approach to behaviour.

Formally, this happens each Friday afternoon, when students complete a digital self-
reflection of themselves and share this with their parents. This builds towards a
portfolio of the strengths and achievements and provides student led evidence for
the progress that they perceive to have made. However, there are many
opportunities for this throughout the day;

Read - around the topics you are learning about or want to learn about and
develop

Ask - others about the way they do things and why

Watch - what is going on around you

Feel - pay attention to your emotions, what prompts them, and how you deal
with negative ones

Talk - share your views and experiences with others in your organisation
Think - learn to value time spent thinking about your work

Reflective practice can be a shared activity: it doesn’t have to be done alone. Indeed,
some social psychologists have suggested that learning only occurs when thought is
put into language, either written or spoken. This may explain why we are motivated
to announce a particular insight out loud, even when by ourselves. We develop
students ability to deliver constructive criticism to encourage peer and group
reflection to happen.

The idea is that reflection allows you to step outside the ‘single loop’ of ‘Experience,
Reflect, Conceptualise, Apply’ into a second loop to recognise a new way of looking
at yourself and the world around you, re-frame your ideas in order to change what
you do and the belief that you can (Chris Argyris).
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Appendices 1. Harrow College Pathways:

NPT UVEU SSHTGWGI SHIESS GEHu LUTTIUST VS
= Social Enterprise opportunities
= Explore a range of experiential learning

LSHIB WUI R 1 SaUy G1HU GUIS LU SAPIVI S JUL UPPUI WSS
Develop English and Maths skills

Enhanced independence

Improved self-awareness and confidence

avanawic w inc

= Taster opportunities in vocational courses offered across the
college

= Undertaking a work placement

From here | can progress to:

From here | can progress to:

From here | can progress to:

= Taking part in wider community activities
= Qutside providers, including the voluntary sector

Full or part time work
Volunteering opportunities

= Continue to higher level of courses within subject base

Link programmes — one day or more a week

= Entry 1 and 2 — Shaftesbury School x 2 groups

= Entry 3 — Woodfield School x 1 group
= Entry 3 - Shaftesbury School x 1 group — plus in-fill onto mainstream programmes on a 1:1 basis = PMLD —Kingsley School x 2 groups
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